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6WXGHQWV¶OHDUQLQJbehaviour in ESL setting:  
Case of Waikato University 






In recent years, the feasibility of increasing the uptake of short-term study has been 
considered in order to improYe students¶ (nglish ability The paper reports findings 
from a survey completed by several groups of students on a short study programme 
conducted in conjunction with the University of Waikato. In doing so, it furthers the 
work described in Duggan (2018). The results describe two divergent images of the 
participants: one under classroom settings, one during homestay interactions. Students 
appear to be highly willing to engage with their host families despite a considerable 
proportion reporting nervousness and embarrassment whilst in class. The use of 
dictionaries during homestay interactions is surprisingly low, and may give rise to a 
potentially fruitful research path to investigate teaching pedagogy using non-verbal 
communication.   
 
1.  Introduction 
Teaching EFL (English for Foreign Language) presents a number of challenges that 
are not encountered as often in teaching English as a second language (ESL) settings. 
For instance, the level of exposure to English an ESL student receives is potentially far 
greater than a comparative EFL student. Similarly, there is also a discrepancy in 
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motivation: the ESL student is presented with greater levels of external motivation, 
whilst the EFL student is often limited to internal motivation sources. Consequently, 
the ESL student is in an inherently advantageous position in terms of effective language 
internalization and integration. Takahashi & Beebe (1987), for example, find that native 
language influence is generally stronger in EFL settings and within the scope of their 
study, ESL students had greater mastery than EFL students. The implications of these 
findings become more poignant in the modern context of the global village as native 
language influence can easily result in culturally based misunderstandings, potentially 
leading to a range of negative outcomes that the speaker may never have intended. 
These concerns compound with ever-increasing interconnectedness and if they can be 
addressed in the classroom, all the better. The transferability of synergistic learning 
strategies used in native English environments is a subject that appears to have 
garnered relatively little attention in the literature and represents a potential opportunity 
to improve learning pedagogies within an EFL context.  
In recent years, one goal in EFL education is to improve students' English and 
intercultural understanding abilities in order to meet the needs of the so-called Super 
Global Human Development. Currently at Kanazawa University, about 170 students 
per year are reported to have some form of overseas study (KU-GLOCS, 2017), but it is 
also important to encourage more students to experience different cultures in the future. 
Hence, the feasibility of increasing the uptake of short-term study trip (3 or 4 weeks) is 
being considered. The short-term study abroad program in the English-speaking world 
currently being conducted at Kanazawa University mainly focuses on five countries; 
United States, Canada, the UK, Australia, and New Zealand.  
There are many case studies targeting short-term overseas language training held at 
Japanese universities, and in these studies, subjective evaluations of post-questionnaire 
and interviews are commonly used (Matsuda, 2007; Otsu & Satake, 2016). These 
studies reported that the students¶ ability had improved by participating short-term 
English programmes and these experiences enhanced the students¶ intercultural 
perspectives on cognitive levels. Hence, it is believed that if the students go overseas, 
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they improve their English ability especially listening, due to being immersed in an 
English-speaking environment.  
In previous research, the author investigated the effectiveness of the short-term 
study abroad Waikato University programme, and reported a fluctuation in English 
ability among Pre-, Interim, and Post Tests of learners who participated the Waikato 
University short term study abroad (Duggan, 2018). In particular, Duggan (2018) found 
that comparing pre-test and interim-test, learners¶ listening ability showed 
improvement while they were in New Zealand. However, post-testing indicated that 
participants¶ English ability tended to decline rapidly for those returning to Japan 
(Duggan, 2018). Ekiert (2004) asserts that the processes of English acquisition are quite 
similar between ESL and EFL students. Karbalaei (2010) also noted that reading 
strategies of EFL and ESL students exhibited considerable overlap. If these acquisition 
processes are similar despite a different learning context, it therefore implies that there 
is at least the possibility for pedagogical transfer. Therefore, this study builds upon the 
previous research on the programme by examining the result of questionnaires 
conducted between 2015 and 2018 to investigate on students¶ learning behaviour 
during the classes and homestay while they were in New Zealand to find out how they 
have improved their English. This study also considers the possibility of learning 
pedagogical transfer between ESL and EFL settings. 
 
2.  Primer: Waikato University Short-Term Study Abroad Programme 
The Waikato University Short-Term Study Abroad Programme started in 2015. 
This is a three week General English (GE) programme conducted in both summer and 
spring. The weekly curriculum is as follows: 
Time Monday Tuesday Wednesday Thursday Friday 
9:00 GE class GE class GE class GE class GE class 
12:00-13:00 Lunch Lunch Lunch Lunch GE class 
13:00-15:00 GE class Optional class* Optional class* GE class Sports day* 
After school    English club  
*Option classes are communication English class or reading/writing class 
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Classes are between Monday and Friday. On Tuesdays and Wednesdays, the 
students can choose either communication English class or reading / writing class in the 
afternoon. Friday afternoon is a sports day where students can freely participate, 
playing sports with local New Zealand students. On Thursdays, English club (English 
exchange with local native Waikato students) are available for those students who wish 
to talk with local New Zealand students. During the programme, all students were 
billeted in homestays for three weeks. 
 
3.  Method 
This research used questionnaires attempt to find out about the students¶ behaviours 
during classes, and homestay experiences. 96 students who participated in the 
programme answered the questionnaires. Table 1 provides an illustration of the 
participant¶s demographics. Correspondingly, the illustrative participant is a female 
student in her 1st or 2nd year of university. 
 
Table 1: Number of participants 
  1st year 2nd year 3rd year 4th year Total 
2015 summer 0 5 3 1 9 (7) 
2016 spring 0 1 1 1 3 (3) 
2016 summer 20 17 3 1 41 (22) 
2017 spring 15 7 0 0 22 (16) 
2018 spring 6 13 0 2 21 (15) 
Total 41 43 7 5 96 (63) 
(   ) Number of females 
 
The questionnaires were conducted in Japanese after the programme in summer 
2015, spring 2016, summer 2016, spring 2017 and spring 2018. The questionnaires 
were designed based on Yamauchi, Yamada, Hensley, Millington, and Smith¶s model 
(2014), focusing on two categories: A. Classes, and B. Homestay. The following are 
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the questions used in the questionnaires, which have been translated into English 
(Figure 1). Four level options (strongly agree, agree, disagree, strongly disagree) and 
yes or no options were used for the participants to choose with the exception of B-4.  
 
A. Classes 
A-1. Level of the class was appropriate. 
A-2. I was interested in content of the class. 
A-3. I attended all the classes. 
A-4. I answered the teacher¶s questions. 
A-5. I asked questions during the class. 
A-6. I asked questions after the class. 
A-7. When the teacher asked me questions, I was nervous.  
A-8. I found myself embarrassed to speak English in class. 
A-9. I did not like to speak English in class. 
A-10. I tried to speak English in class. 
A-11. English I learned in class will be helpful to communicate with foreigners in the future. 
A-12. I was satisfied with the classes. 
A-13. I managed to communicate with local New Zealand students in class or English club. 
A-14. During the break, I was alone. 
A-15. I spoke in Japanese often. 
A-16. I participated in the sports day in Friday afternoon. 
B. Homestay 
B-1. I managed to communicate with host family. 
B-2. Whom did you talk to the most? Host parents, children, other foreign students etc.  
B-3. How long did you talk with your host parents?  
B-4. Are there any problems? If so, please state. 
B-5. I tried to talk to host family. 
B-6. If I do not understand what host family said, I left it as is as an unknown. 
B-7. I used dictionaries when I talked to the host family. 
B-8. I communicated with host family using objects, such as photos and magazines.  
B-9. I used gestures when I communicated with the host family. 
B-10. I was home alone in the weekend. 
B-11. I talked to Japanese in the weekend. 
Figure 1: Post Questionnaires  
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4.  Findings and Discussion 
In response to A-1, 85% of students overall felt that the difficulty of the class was 
appropriate. The largest degree of dissatisfaction was reported by the 2015 summer 
cohort, with 22% recording moderate disagreement. Nevertheless, this group 
unanimously answered that the contents were interesting. Indeed, question A-2 
confirms that the vast majority (97%) of all participants found the course interesting. 
Data from the 2015 cohort also shows that a large proportion (33%) did not answer 
the teacher¶s questions in class. This may suggest that, for this group at least, the 
content was interesting, but perhaps a little too challenging. Other groups who 
displayed interest in the contents also noted that they answered questions from the 
teaching staff. Overall, however, question A-4 returns an affirmative response for more 
than 90% of the population.  
Questions A7 and A8 reveal an interesting overlap. In all, a small majority confided 
that they felt nervous when they were asked questions ± particularly so for 9% of 
participants. Furthermore, another 30% said that they felt embarrassed speaking 
English in class. Once again the 2015 group featured prominently in this section, along 
with the 2016 summer group.  
Curiously, however, the 2015 participants voiced no perceived displeasure in 
communicating in English (A-9). Indeed, this same pattern extends throughout the data 
with one clear omission: 12% of the 2016 summer group agreed that they did not like 
to speak English in class. This is interesting as this group also happens to have the 
highest number of male participants, and the highest proportion of students involved in 
STEM fields. Nevertheless, for the most part students reported that they tried to speak 
English in class (A-10). Still, a small proportion (5%) of the 2016 summer group 
logged negative answers to A-10. Results for these selected in-class behaviour 














Figure 2: In-class behaviour 
 
With respect to the homestay portion of the survey, the clear majority of students 
tried to converse with their host families (B-5), but once again, the largest number of 
negative respondents were attributable to the 2016 summer group. Similarly, most 
students answered that if they did not understand some part of the conversation, they 
were not willing to leave it an unknown quantity. The largest proportion of students, 
39%, who were willing to leave these instances alone, however, were part of the 2016 
summer group. Two other interesting patterns of behaviour associated with this group 
included the highest proportion of using objects to aid communication, and the lowest 
proportion utilizing gestures. The picture that begins to emerge is that this group 
appears to contain a sub-group who, while relatively small, are less inclined to engage, 
are more apprehensive, and have a greater proclivity to communicate via objects. One 
finds it curious that this group contains higher numbers of STEM majors, and whilst the 
current data set is insufficient to draw causal links, it raises a series of interesting 
questions.  
Another interesting observation to emerge from the data is the seemingly-relative 
hesitance for students to rely upon electronic dictionaries during interactions with their 
A1 A2 A4 A7 A8 A9 A10
Strongly Agree 33 34 33 9 1 1 53
Agree 49 59 54 47 28 5 40
Disagree 13 3 9 33 46 43 3



















host families. Whilst little more than a personal anecdote, and therefore wholly 
unsuited to wider generalisation, past exchanges with students have more often than not 
been facilitated by such devices, and yet the survey shows that dictionary use runs only 
around 30%. At the very least, therefore, it would be interesting to determine on an 
empirical scale if dictionary use is indeed more common within the classroom vis-à-vis
homestay interactions. If the data do indeed support this hypothesis, it would also be of 
benefit to pursue the motivations behind these behaviours.  
Sufficed to say, however, the results from the second part of the survey show that 
clear majority of students attempted to engage in conversation, were unwilling to leave
unknown quantities, eschewed the dictionaries, and relied on objects and gestures to 
communicate (Figure 3). 
Figure 3: Homestay behaviour questions 
5.  Conclusion 
The goal of this paper was to gain a better understanding of students¶ learning 
behaviour both within and without of formal classroom settings. This was done through 









survey instruments of handful of cohorts involved in a short study programme 
conducted in association with the University of Waikato. The data show that most 
students were satisfied to some degree with the programme itself, and that nearly all of 
the participants made an effort to speak in class. Nevertheless, there were respectively a 
small majority, and non-insignificant proportion of students who felt nervous and 
embarrassed during teacher-student interactions.   
Within the different cohorts, one finds that the 2016 group exhibits (in a relative 
sense) less willingness to engage and a certain reluctance. This may be attributable to 
different personality traits, and may be associated with major selection, but for the 
moment is only speculation. Nevertheless, it may prove interesting to follow that path 
at some point. More promisingly, however, is the more generalised (in the context of 
the sample group) proclivity to avoid the use of electronic dictionaries amid social 
interactions with host parents. As mentioned earlier, this is little more than a kernel of 
possibility, but if indeed there is an observable difference in the use of devices between 
settings, it raises both questions as to why and whether such a phenomenon can be 
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ESL ⎔ቃ࡛ࡢ኱Ꮫ⏕ࡢᏛ⩦⾜ື࡟ࡘ࠸࡚㸸 
࣡࢖࢝ࢺ኱Ꮫ▷ᮇㄒᏛ◊ಟ 
 
ࢲ࢞ࣥ ࡉࡀࡢ 
㏆ᖺࡢ኱Ꮫⱥㄒᩍ⫱࡛ࡣࠊᏛ⏕ࡢⱥㄒຊྥୖࡢࡓࡵࠊESL ⎔ቃୗ࡛ࡢ▷ᮇㄒ
Ꮫ◊ಟࡀ┒ࢇ࡟⾜ࢃࢀ࡚࠸ࡿࠋࡇࢀࡽࡢㄒᏛ◊ಟࢆᑐ㇟࡜ࡋࡓ஦౛◊✲ࡣࠊ୺
ほⓗホ౯㸦࢔ࣥࢣ࣮ࢺࡸ࢖ࣥࢱࣅ࣮ࣗ㸧࡜ᐈほⓗホ౯㸦஦๓࣭஦ᚋࢸࢫࢺ㸧ࢆ
⏝࠸ࡓࡶࡢ࡛࠶ࡾࠊࡑࡢከࡃࡀᏛ⏕ࡢⱥㄒຊࡀୖ᪼ࡋࡓ࡜㏙࡭࡚࠸ࡿࠋᐇ㝿ࠊ
➹⪅ࡀ࣡࢖࢝ࢺ኱ᏛㄒᏛ◊ಟࣉࣟࢢ࣒ࣛࡢཧຍ⪅࡟ᐈほⓗホ౯ࢆ⏝࠸࡚⾜ࡗࡓ
◊✲࡛ࡶࠊ࣡࢖࢝ࢺ኱Ꮫ◊ಟ୰ࡢཧຍ⪅ࡢⱥㄒຊࡀྥୖࡋࡓ࡜࠸࠺⤖ᯝࡀฟ࡚
࠸ࡿࡀࠊ஦ᚋࢸࢫࢺࡢ⤖ᯝࢆぢࡿ࡜ࠊఙࡧࡀ኱ᖜ࡟ኚືࡋࠊⱥㄒຊࡢపୗࡀぢ
ࡽࢀࡓ㸦Duggan, 2018㸧ࠋཧຍ⪅ࡀ᪥ᮏᖐᅜᚋࡶⱥㄒຊࢆ⥔ᣢࡍࡿ࡟ࡣ࡝ࡢࡼ
࠺࡟ࡋࡓࡽࡼ࠸࠿ࢆ᳨ウࡍࡿࡓࡵࠊᮏ◊✲ࡣࠊ࣡࢖࢝ࢺ኱Ꮫ▷ᮇㄒᏛ◊ಟࣉࣟ
ࢢ࣒ࣛ࡟ཧຍࡋࡓᏛ⏕ࢆᑐ㇟࡜ࡋࡓ஦ᚋ࢔ࣥࢣ࣮ࢺࡢ⤖ᯝࢆᇶ࡟ࠊ◊ಟ୰ࡢᤵ
ᴗ࡜࣮࣒࣍ࢫࢸ࢖ඛ࡟࠾ࡅࡿཧຍ⪅ࡢᏛ⩦⾜ືࢆศᯒࡋࡓࠋ⤖ᯝࠊᤵᴗ୰࡛ࡣ
ⱥㄒ࡟ࡼࡿᤵᴗ࡛ࠊඛ⏕࡟㉁ၥࡉࢀࡓࡾࠊⱥㄒ࡛ࡢⓎゝࢆ⾜࠺㝿ࠊከᑡ⚄⤒㉁
࡟࡞ࡗࡓࡾࠊ᜝ࡎ࠿ࡋࡉࡀ┠❧ࡗࡓࡀࠊ࣍ࢫࢺࣇ࢓࣑࣮ࣜ࡜ࡢ஺ὶࡣ㠀ᖖ࡟ព
ḧⓗ࡛࠶ࡗࡓࠋ≉࡟ࠊ࣮࣒࣍ࢫࢸ࢖୰ࡢ㎡᭩ࡢ౑⏝㢖ᗘࡣ㦫ࡃ࡯࡝పࡃࠊࢪ࢙
ࢫࢳ࣮ࣕ࡞࡝ࡢࣀࣥࣂ࣮ࣂ࣭ࣝࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥࢆ࡜࠾ࡋ࡚࣍ࢫࢺࣇ࢓࣑ࣜ
࣮࡜ࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥࢆࡣ࠿ࡗ࡚࠸ࡓࡇ࡜ࡀ᫂ࡽ࠿࡟࡞ࡗࡓࠋࡋࡓࡀࡗ࡚ࠊ
௒ᚋࡢ◊✲࡜ࡋ࡚ࡣࠊཧຍ⪅ࡀᖐᅜࡋࡓࡢࡕࠊEFL ⎔ቃࡢᤵᴗࡢ୰࡛ⱥㄒ࡛ࡢ
ࢥ࣑ࣗࢽࢣ࣮ࢩࣙࣥࢆྥୖࡉࡏࡿ୍ࡘࡢせ⣲࡜ࡋ࡚ࠊࣀࣥࣂ࣮ࣂ࣭ࣝࢥ࣑ࣗࢽ
ࢣ࣮ࢩࣙࣥࢆ⏝࠸ࡓᩍᤵἲࢆ⪃᱌ࡋࠊࡑࡢຠᯝࢆ᳨ドࡍࡿࡇ࡜ࡀ⪃࠼ࡽࢀࡿࠋ 
 
